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Section A: Texts, Concepts and Contexts 
The Frozen Planet behind the scenes Freeze Frame sequence worked extremely well for the vast 
majority of students. All four questions were generally accessed well by all abilities and there were 
many positive signs that students are enjoying the opportunity to closely analyse an unseen media 
product. 
 
There was no standout poorly answered question and pleasingly there were very few signs of 
students running out of steam by questions three and four. Examiners were impressed with the 
quality and coherence of responses, there being a very low number of merely descriptive answers. 
Media terminology was used and applied well on the whole. 
 
Question focus is still one of the major discriminators in this section. Some students would do well 
to ensure that they take notice of the key concept question heading (particularly for Questions one 
and four) to help orientate their question focus. Conversely, some students only take note of the 
question focus and write all they know about a particular key concept (for example audience theory  
for Question four) rather than actually answering the question set. 

 
Question 1: Media Institutions 
Unfortunately, despite its move to the first question, Media Institutions was still the least well-
answered question in Section A, but only just. The gap is definitely closing now and students’ 
knowledge and understanding of institutions is improving. Over a third of responses in turn 
achieved a level three or above. 
 
Successful responses were able to communicate several reasons as to why the BBC had made 
the decision to incorporate behind the scenes footage. Most referred to the BBC’s remit 
(inform/educate/entertain) cited in the introductory blurb and were able to link this to certain 
features of the product and use detailed references. Some moved beyond this to consider the 
BBC’s need to reassert its core brand values in a time of relative crisis, the necessity to attempt to 
target newer audiences, and the need to justify the licence fee through the high production values 
on offer.  
 
Weaker responses tended to lose sight of the question’s key concept heading and instead focus on 
how and why the BBC’s audience would respond in particular ways to the product. Some students 
managed to tie this more closely to the question by referring to the BBC’s need to please its 
audience but many unfortunately failed to take an institutional perspective. 
 
 
Question 2: Media Forms 
Pleasingly this was the best answered question in Section A, with over forty percent of all students 
achieving a level three or above and less than five per cent achieving a level one or lower. 
 
An impressive level of media terminology was used in strong responses, especially related to the 
use of sound. Very detailed references from the product were also utilised well to demonstrate 
points made, again particularly on elements of sound such as the voice-over, dialogue and use of 
music. 
 
Question focus was paramount and many students chose to avoid linking the use of sound and 
editing with how the narrative was structured. Those who had some understanding of the notion of 
narrative structure (in many cases through Todorov), however, did well. 
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Some decided to discuss all aspects of media language (perhaps thinking of past papers 
practised) and included, often to their detriment, mise-en-scene, use of camera and in some cases 
lighting. 
 
 
Question 3: Media Representations 
This was the second best-answered question in Section A with just under forty percent of students 
achieving a level three or above. 
 
Many students were very comfortable with the straightforward nature of the question and were able 
to easily identify several ways the camera crew were represented. Once again strong responses 
were able to show how exactly these representations were constructed through elements of media 
language such as mise-en-scene, use of camera, the voice-over and editing. In turn close 
references to the product were provided and media terminology used with authority. 
 
Higher level answers were confident in challenging the gender stereotyping of the sequence and 
also in applying and at times discussing relevant theories such as the constructionist approach. 
Weaker responses often just listed the ways the crew were represented through a series of 
adjectives. At worst these were overlapping and synonymous (eg courageous and brave). In these 
cases few links to construction were made and little reference to the product given beyond mere 
description. 
 
 
Question 4: Media Audiences 
Pleasingly (particularly for the last question of Section A) just under forty percent of students 
achieved a level three or above. There was far less evidence of students running out of steam by 
this stage and writing very brief one paragraph responses. 
 
Most responses did well to cover all three aspects of the question (inform/educate/entertain). 
Those who then took a firm audience focus and were able to discuss how (through reference to the 
programme) audiences would be served in these ways generally scored highly. Uses and 
Gratifications theory was often also applied well in these cases. 
 
Once more though some took more of an institution stance (ignoring the question heading) and 
self-penalised. Weaker responses also took too much heed of the key concept heading, ignoring 
the specific question completely and providing audience profiles as well as bolted-on and largely 
irrelevant theory (particularly the Hypodermic Needle model).  
 
Really strong responses weighed up which of the three functions were likely to be most prevalent 
for the audience. Some had the confidence to challenge the remit of the question, for example by 
commenting on the dumbing down of the BBC and/or the documentary genre through the 
humorous depiction of nature. 
 
Section B: The Cross-Media Study 
 
This challenging section of the examination still divides schools/colleges and their students. Some 
are excelling in the freedom provided by the cross-media study yet others are still tied to a one size 
fits all approach. 
 
Taught cross-media studies tend to be self-limiting. Responses that moved up to the top of level 
three and into level four were those that arose from a genuine enthusiasm and engagement with 
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independently researched media products. Breadth as well as depth is apparent and in turn these 
students are able to adapt their knowledge and understanding effectively and have a far better 
chance of explicitly answering the question set. 
 
Conversely, narrower cross-media studies (often those that just focus on promotion and marketing 
across the platforms) find it difficult to apply their knowledge and understanding to the question set 
and in turn offer descriptive accounts which fail to hit the higher level descriptors. 
 
Successful cross-media studies are usually those that are linked by a common theme or thread but 
have differing contemporary products within them (with contrasting institutional contexts and 
audiences). Single product cross-media studies by their very nature lack this breadth and also 
prevent the student from coming into contact with the necessary range of media issues and 
debates and in turn to develop their conceptual understanding to a deeper level. 
 
The use of theory in Section B also remains problematic. Often this can be bolted on and outside 
of the remit of the question. However, when applied fully and used to enhance the application of 
knowledge and understanding to the question set, responses can achieve the confidence and 
engagement required for level four. 
 
Some schools/colleges need to ensure that the media products that they use to model the cross-
media study approach with their students are as contemporary as possible. This will ensure that 
further individual research undertaken picks up on the media issues and debates relevant to the 
cross-media topic’s current place within the contemporary media landscape. Ultimately cross-
media links and examples will be far easier to gather if the core media products are contemporary. 
There is still some very slight confusion over what legitimately constitutes a print product. Some 
schools/colleges need to rethink their students’ use of cookery books in lifestyle cross-media 
studies. Also film merchandise such as clothing should not strictly be used as an example of the 
print platform. 
 
 
Question 5 
Pleasingly over forty percent of students who opted for this question achieved a level three or 
above. 
 
There was a willingness by many students to agree with the remit of the question and argue that it 
is the audience’s use of platforms which determines platform construction. Such responses 
debated the relative interactivity of new media forms versus old and were able to draw relevant 
examples from each platform to help demonstrate their hypothesis. Very strong answers closely 
examined construction through detailed examples coupled with a clear evaluation of the reasons 
why features were similar and/or different. 
 
Many students though seemed to struggle with question focus and preferred instead to present a 
rehash of a past paper question. Such responses usually focused on marketing and became very 
descriptive and failed to explicitly consider the nature of each platform.  e-Media was most 
comfortably discussed but often examples were too generalised and even hypothetical. Many 
unfortunately struggled with isolating distinct features of the print platform. 
 
Some responses would have benefited from a conclusion to pull together lengthy descriptions of 
each platform and finally evaluate how (and why) each uses differing codes and conventions. 
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Question 6 
Pleasingly just under a half of all students who opted for this question achieved a level three or 
above. 
 
There was much evidence of effective detailed analysis of media products, students demonstrating 
much knowledge, understanding and engagement with how representations are constructed 
across the platforms. Refreshingly moving image products were analysed just as much as e-Media 
and print was not the poor relation quite as often as has been the case in past series. Perhaps 
more could have been made of e-Media’s potential for self-representation at times though.  
Particularly promising was the diversity on offer and the varying ways in which representation was 
utilised as a key concept. Some students used a traditional approach examining representation of 
gender and/or class and/or race whilst others considered how characters and celebrities were 
portrayed or particular media products represented positively through branding and cross-
promotion. 
 
Strong responses considered how the use of a particular platform affected and enabled particular 
representations, for example social networking’s ability to construct a representation of celebrity as 
familiar and personalised. 
  
Weaker responses tended to just describe the products from the cross-media study with few 
explicit references to representation. More focus on the concept of representation in relation to 
Section B research would therefore benefit some schools/colleges. There was also some evidence 
that poor planning meant that not all three platforms were covered effectively. Time management 
was an issue here but better planning would perhaps ensure more balanced platform coverage. 
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Mark Ranges and Award of Grades 
 
Grade boundaries and cumulative percentage grades are available on the Results Statistics 
page of the AQA Website. 

 

Converting Marks into UMS marks 
 
Convert raw marks into Uniform Mark Scale (UMS) marks by using the link below. 

 
UMS conversion calculator  www.aqa.org.uk/umsconversion 

 
 

http://web.aqa.org.uk/over/stat.php?id=01&amp;prev=01
http://web.aqa.org.uk/over/stat.php?id=01&amp;prev=01
http://www.aqa.org.uk/umsconversion
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